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Current	
  UK	
  Policy	
  Debate	
  -­‐	
  Where	
  should	
  new	
  teachers	
  be	
  ‘trained’?	
  	
  	
  	
  

	
  ‘teaching	
  is	
  a	
  cra-	
  and	
  it	
  is	
  best	
  learnt	
  as	
  an	
  
appren2ceship	
  observing	
  a	
  master	
  cra-sman	
  or	
  
woman.	
  Watching	
  others,	
  and	
  being	
  rigorously	
  
observed	
  yourself	
  as	
  you	
  develop,	
  is	
  the	
  best	
  
route	
  to	
  acquiring	
  mastery	
  in	
  the	
  classroom.’	
  
	
  
	
  (UK	
  Secretary	
  of	
  State	
  for	
  Educa3on	
  at	
  the	
  Na3onal	
  College	
  Annual	
  Conference	
  in	
  June	
  2010)
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  Cambridge	
  Secondary	
  PGCE	
  Intake	
  2013	
  –	
  2014;	
  Status	
  On	
  Entry	
  To	
  The	
  Course	
  

Men	
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Figure	
  5:	
  Criteria	
  for	
  a	
  deep	
  partnership	
  (in	
  
ascending	
  order	
  of	
  difficulty)	
  
9	
  Joint	
  prac3ce	
  development	
  is	
  well	
  
established	
  within	
  and	
  between	
  schools	
  in	
  the	
  
partnership.	
  
9	
  Social	
  capital	
  is	
  high	
  within	
  and	
  between	
  
schools	
  in	
  the	
  partnership.	
  
9	
  Collec3ve	
  moral	
  purpose	
  is	
  a	
  value	
  shared	
  
and	
  enacted	
  by	
  all	
  stakeholders,	
  including	
  
students,	
  	
  
within	
  the	
  partnership.	
  
9	
  Evalua3on	
  and	
  challenge	
  are	
  prac3sed	
  at	
  
every	
  level	
  within	
  and	
  between	
  schools.	
  



What	
  is	
  social	
  capital?	
  

•  Whereas	
  physical	
  capital	
  refers	
  to	
  physical	
  
objects	
  and	
  human	
  capital	
  refers	
  to	
  the	
  
proper2es	
  of	
  individuals,	
  social	
  capital	
  refers	
  
to	
  connec2ons	
  among	
  individuals	
  –	
  social	
  
networks	
  and	
  the	
  norms	
  of	
  reciprocity	
  and	
  
trustworthiness	
  that	
  arise	
  from	
  them.	
  (Putnam	
  
2000,	
  p.	
  19)	
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